
Compelling Question: In what ways has the U.S. Government
observed (or not observed) Native Sovereignty? 

6-8

Grade
Social Studies

Government and Civics
History

Subjects

Social Studies
SS.8.1.1 Apply the process of inquiry to examine and analyze how historical knowledge is viewed,
constructed, and interpreted.

GLE Investigate and evaluate primary and secondary sources from multiple diverse perspectives about
United States history from the American Revolution through Reconstruction to formulate and defend
claims with textual evidence and logical reasoning.

SS.8.1.2 Analyze historical time periods and patterns of continuity and change, through multiple
perspectives, within and among cultures and societies.

GLE Develop a contextual understanding of the historical eras, individuals, groups, ideas, and themes
from the origins of the American Revolution through Reconstruction.

SS.8.2.1 Apply geographic representations and perspectives to analyze human movement, spatial patterns,
systems, and the connections and relationships among them.

GLE Use geographic tools to research and analyze patterns in human and physical systems in the
United States.

SS.8.2.2 Examine the characteristics of places and regions, and the changing nature among geographic
and human interactions.

GLE Recognize the impact of the competition for control of land and resources in early American
history.

SS.8.4.1 Express an understanding of how civic participation affects policy by applying the rights and
responsibilities of a citizen.

GLE Construct an understanding of the changing definition of citizenship and the expansion of rights of
citizens in the United States.

SS.8.4.2 Analyze the origins, structures, and functions of governments to evaluate the impact on citizens
and the global society.

GLE Investigate and evaluate the purpose and place of rule of law in a constitutional system.

CO Academic Standards  
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As teachers, it is important to continually honor the identities of all our students and work towards a
sense of belonging within our classroom communities.  For our Native students specifically, we must
understand that this history has been a source of trauma and may possibly bring up very deep reactions.  
We encourage you to reach out to these families prior to the launch of this unit, and possibly partner with
them in any way that feels meaningful or supportive.  Furthermore, a mindful awareness to avoid the
tokenization of any Native students while learning this content is necessary.

Culturally Responsive Pedagogy

Throughout this unit, you will see the words Indian, Native American, Native People, and Indigenous
People (meaning indigenous to the land we now know as the United States) depending on the resource
we are drawing upon.  When talking about specific tribes, we have chosen to use “Native Nations” to
emphasize sovereignty.  It is important to note that many Native People prefer to be called by their
specific tribal name. Whenever possible, it is worthwhile to ask individuals or groups their preference
specifically.  

But what to call the people who came West? Oftentimes, you will hear the words “settlers” or “pioneers”
being used in classrooms. However, many Native People use the word “invaders” or “trespassers”. We
encourage you to lead a conversation around why different words might be used for this group. 

Note on Names

Native history is rich and inextricably linked to this land. Studying various perspectives is crucial when
considering how Native People, their history, and by extension, our history, is presented and interpreted. 

We encourage you to use this document in the following ways:

In its entirety.  It is meant to be a unit that you can pick up and implement with little to no alterations.  It
intentionally builds upon itself so that students arrive at larger understandings about the arc of history
and systemic implications and responsibilities. 
In partnership with our elementary school curriculum.  After administering our pre-assessment on page
7, you may recognize there are important gaps of prior knowledge depending on your students
educational experience.  Using our elementary curriculum to fill in those gaps can help to create a more
holistic educational experience.  You will find a chart on page 8 to sequence elementary lessons within
this unit when appropriate.
In partnership with our high school curriculum.  If your students are eager to dive deeper or ready to
learn more, you could extend this curriculum with some of the concepts presented in our high school
curriculum.  
Pick and choose.  There are plenty of Colorado teachers eager to teach Native history, but may be
currently stitching together a variety of resources, lessons and activities.  While we would not typically
recommend this, we do honor and respect teacher expertise so feel free to pick lessons to supplement
other meaningful lessons you have curated.

Rationale

Colorado is the traditional territory and traditional homelands of at least 48 nations including the Arapaho,
Cheyenne, and Ute.  They are the original stewards of this land.  Their way of life was forever changed
when they discovered white people had come to their land.  Despite hardship, Indigenous People
survived and their voices and stories are important.  We have the opportunity to amplify Indigenous
Voices to get the story... and what lies ahead... right.   

Key Message
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We have purposely chosen to provide a variety of resources for you to utilize throughout this curriculum. 
Videos, paraphrased texts, a varied list of recommended books, and varied difficulty of texts are presented
suggested or presented to students throughout this unit.  We honor and respect your expertise in
determining what, and in which ways, these are materials are presented.  Consider our suggestions, just
that: suggestions.  You know your students and the needs of your learners best.

Although you are most likely familiar with these techniques, we do want to resource you with some best
practices when teaching content that is literacy-heavy in regards to reading, writing, listening and
speaking.  We find this resource from the state of Connecticut both easily digestible and informative. 
Colorado has shared this resource, which is also helpful.  However, we know your school district will
probably also provide you with resources that make sense for your specific demographic.  Either way, it’s
important that you scaffold instruction along the way for your students to access the information.  

English Language Acquisition (ELA) Resources

Nation, Native Nation
Observe
Traditional Homeland
Govern
Tribe & Band
Consensus
Council

Vocabulary
Sovereignty
Treaty
Policy
Reservation
Assimilation
Indian Agent
Massacre

Surplus
Allotment
Termination
Relocation
Women’s Suffrage
Self-Determination
Reclamation 

https://drive.google.com/file/d/11qnD8TQubsHy6f89DmN9Ucuc_D_stvyw/view?usp=sharing
https://www.cde.state.co.us/cde_english/celp-resourcelibrary


To answer the compelling question above, these lessons are organized into three main themes which
contain four supporting questions. 

Light
How did Native Nations govern themselves before the arrival of Europeans?

Dark 
Who benefited from treaties between the U.S. Government and Native Nations?
After Native People were moved to reservations, what happened to land and people?  

Shining a Light 
Knowing this Truth, how can the U.S. Government support Native Nations reclaim what was
lost?

The concepts in this unit build upon one another, and a foundation of knowledge which is available for
reference as you progress throughout the unit is important.  Consider using a (physical or digital) bulletin
board to archive the following:

Vocabulary
Items from the featured lists
Exemplar Student work
Supporting Questions

Inquiry Design Model (IDM) was used as the framework. This approach honors the knowledge and
expertise of the teacher to use discretion for how best to implement this curriculum with their students.  
Therefore, this curriculum is a foundation, but not an over-prescription.

This curriculum assumes the life-long learning of it‘s teacher.  There are many topics within that may
require additional research by the teacher, depending on their level of prior knowledge the teacher,
depending on their level of prior knowledge..  We recommend the following readings as a start for you as
you pursue your journey of The Truth your journey of The Truth:

Indigenous Peoples‘ History of the United States
Braiding Sweetgrass
The Rediscovery of America: Native Peoples and the Unmaking of U.S. History 
Everything You Wanted to Know About Indians But Were Afraid to Ask

Pedagogical Approach

Is it possible for the u.S. Government to ally with a group it has oppressed?

4

Light Dark Shining a
Light

Vocab

Work

https://www.amazon.com/Indigenous-Peoples-History-ReVisioning-American/dp/0807049395/ref=asc_df_0807049395/?tag=hyprod-20&linkCode=df0&hvadid=366402676997&hvpos=&hvnetw=g&hvrand=8429189905294939314&hvpone=&hvptwo=&hvqmt=&hvdev=c&hvdvcmdl=&hvlocint=&hvlocphy=9029145&hvtargid=pla-794696497654&psc=1&tag=&ref=&adgrpid=77768497378&hvpone=&hvptwo=&hvadid=366402676997&hvpos=&hvnetw=g&hvrand=8429189905294939314&hvqmt=&hvdev=c&hvdvcmdl=&hvlocint=&hvlocphy=9029145&hvtargid=pla-794696497654
https://www.amazon.com/Rediscovery-America-Unmaking-American-Modernity/dp/0300244053
https://www.amazon.com/Rediscovery-America-Unmaking-American-Modernity/dp/0300244053
https://www.amazon.com/Rediscovery-America-Unmaking-American-Modernity/dp/0300244053
https://www.amazon.com/Everything-Wanted-About-Indians-Afraid/dp/0873518616


Recommended Books
Read Aloud, Book Clubs, Featured in Classroom Library

***These books are curated for a middle school reader.  Depending on the reading level of your
classroom, you may want to check out our Recommended Book List from our Elementary Unit

5

Light

Dark

Shining a Light

Ancestor Approved: Intertribal Stories for Kids by Cynthia L. Smith
Sisters in Spirit: Haudenosaunee Influence on Early American Feminists
by Sally Roesch Wagner 
The Girl Who Helped Thunder and Other Native American Folktales by
James & Joseph Bruchac
Trickster by Matt Dembicki
They Dance in the Sky by Jean Guard Monroe

Black Elk’s Vision: A Lakota Story by S.D. Nelson
Sitting Bull: Lakota Warrior and Defender of His People by S.D. Nelson
Red Cloud: A Lakota Story of War and Surrender by S.D. Nelson
Sing Down the Moon by Scott O’Dell
Runs With Courage by Joan M. Wolf
The Birchbark House Series by Louise Erdrich
The Firekeeper’s Daughter by Angeline Boulley (advanced readers)
Warrior Girl Unearthed by Angeline Boulley (advanced readers)
An American Sunrise by Joy Harjo
Navajo Code Talkers: Top Secret Messengers of WWII by Blake Hoena
The Great American Dust Bowl by Don Brown
Indian No More by Charlene Willing Mcmanis and Traci Sorell

Braiding Sweetgrass for Young Adults by Robin Wall Kimmerer & Monique
Gray Smith
What the Eagle Sees: Indigenous Stories of Rebellion and Renewal by
Eldon Yellowhorn & Kathy Lowinger
Notable Native People: 50 Indigenous People, Dreamers and
Changemakers from Past and Present by Adrienne Keene
Indigenous Ingenuity by Deidre Havrelock & Edward Kay
The American Indian Rights Movement by Eric Braun
Everything You Wanted to Know About Indians But Were Afraid to Ask:
Young Readers Edition by Anton Treuer
Elatsoe by Darci Little Badger
A Snake Falls to Earth by Darci Little Badger
We Are Still Here! by Traci Sorell
An Indigenous Peoples’ History of the United States for Young People by
Jean Mendoza & Debbie Reese and Roxanne Dunbar-Ortiz
Rez Dogs by Joseph Bruchac
I Can Make This Promise by Christine Day
Healer of the Water Monster by Brian Young

https://www.amazon.com/Ancestor-Approved-Intertribal-Stories-Kids/dp/0062869957/ref=sr_1_1?crid=20PYI7J46BNU3&keywords=ancestor+approved&qid=1696877219&s=books&sprefix=ancestor+approved%2Cstripbooks%2C130&sr=1-1
https://www.amazon.com/Ancestor-Approved-Intertribal-Stories-Kids/dp/0062869957/ref=sr_1_1?crid=20PYI7J46BNU3&keywords=ancestor+approved&qid=1696877219&s=books&sprefix=ancestor+approved%2Cstripbooks%2C130&sr=1-1
https://www.amazon.com/Sisters-Spirit-Sally-Roesch-Wagner/dp/1570671214/ref=pd_bxgy_img_d_sccl_2/132-5905985-8497630?pd_rd_w=PRy2V&content-id=amzn1.sym.839d7715-b862-4989-8f65-c6f9502d15f9&pf_rd_p=839d7715-b862-4989-8f65-c6f9502d15f9&pf_rd_r=AQM4M91N1V0F092ND2VR&pd_rd_wg=MQW0f&pd_rd_r=9247c067-38ee-4f84-bdfb-0ce4750ef925&pd_rd_i=1570671214&psc=1
https://www.amazon.com/Helped-Thunder-Native-American-Folktales/dp/1402732635/ref=sr_1_5?crid=8BXKPPJ6RW24&keywords=native+american+stories+for+kids&qid=1703654007&sprefix=native+american+stories+for+%2Caps%2C138&sr=8-5
https://www.amazon.com/Trickster-Native-American-Graphic-Collection/dp/1555917240/ref=sr_1_11?crid=8BXKPPJ6RW24&keywords=native+american+stories+for+kids&qid=1703654114&sprefix=native+american+stories+for+%2Caps%2C138&sr=8-11
https://www.amazon.com/They-Dance-Sky-Native-American/dp/0618809120/ref=sr_1_18?crid=8BXKPPJ6RW24&keywords=native+american+stories+for+kids&qid=1703654114&sprefix=native+american+stories+for+%2Caps%2C138&sr=8-18
https://www.amazon.com/Black-Elks-Vision-Lakota-Story/dp/1419715283/ref=sr_1_1?crid=1H0G6UBFXU471&keywords=black+elks+vision&qid=1696877989&s=books&sprefix=black+elks+vision%2Cstripbooks%2C130&sr=1-1
https://www.amazon.com/Black-Elks-Vision-Lakota-Story/dp/1419715283/ref=sr_1_1?crid=1H0G6UBFXU471&keywords=black+elks+vision&qid=1696877989&s=books&sprefix=black+elks+vision%2Cstripbooks%2C130&sr=1-1
https://www.amazon.com/Sitting-Bull-Lakota-Warrior-Defender/dp/1419707310/ref=pd_bxgy_img_sccl_1/142-0950712-3570116?pd_rd_w=Kuhi7&content-id=amzn1.sym.21b577c4-6435-4581-8b53-49da41e27328&pf_rd_p=21b577c4-6435-4581-8b53-49da41e27328&pf_rd_r=EX83Q15J5TMVQRYMW9PG&pd_rd_wg=uQF5d&pd_rd_r=5fa02714-528d-4299-9e69-6c25e32433fd&pd_rd_i=1419707310&psc=1
https://www.amazon.com/Sitting-Bull-Lakota-Warrior-Defender/dp/1419707310/ref=pd_bxgy_img_sccl_1/142-0950712-3570116?pd_rd_w=Kuhi7&content-id=amzn1.sym.21b577c4-6435-4581-8b53-49da41e27328&pf_rd_p=21b577c4-6435-4581-8b53-49da41e27328&pf_rd_r=EX83Q15J5TMVQRYMW9PG&pd_rd_wg=uQF5d&pd_rd_r=5fa02714-528d-4299-9e69-6c25e32433fd&pd_rd_i=1419707310&psc=1
https://www.amazon.com/Red-Cloud-Lakota-Story-Surrender/dp/1419723138/ref=pd_bxgy_img_sccl_1/142-0950712-3570116?pd_rd_w=VBD0O&content-id=amzn1.sym.21b577c4-6435-4581-8b53-49da41e27328&pf_rd_p=21b577c4-6435-4581-8b53-49da41e27328&pf_rd_r=4PY7WSMQWCZ717TVGAJF&pd_rd_wg=zuhxw&pd_rd_r=05449f66-e54f-4c6e-9ec3-5d1e692b56a5&pd_rd_i=1419723138&psc=1
https://www.amazon.com/Sing-Down-Moon-Scott-ODell/dp/0547406320/ref=asc_df_0547406320/?tag=hyprod-20&linkCode=df0&hvadid=312655151667&hvpos=&hvnetw=g&hvrand=8742568963562673564&hvpone=&hvptwo=&hvqmt=&hvdev=c&hvdvcmdl=&hvlocint=&hvlocphy=1014448&hvtargid=pla-570625826629&psc=1
https://www.amazon.com/dp/1585369853?psc=1&smid=ATVPDKIKX0DER&ref_=chk_typ_imgToDp
https://www.amazon.com/Birchbark-House/dp/0063064162/ref=tmm_pap_swatch_0?_encoding=UTF8&qid=1697401417&sr=8-1
https://www.amazon.com/Birchbark-House/dp/0063064162/ref=tmm_pap_swatch_0?_encoding=UTF8&qid=1697401417&sr=8-1
https://www.amazon.com/Firekeepers-Daughter-Angeline-Boulley/dp/1250766567/ref=m_crc_dp_lf_d_t1_d_sccl_3_3/132-5905985-8497630?pd_rd_w=AbpL4&content-id=amzn1.sym.76a0b561-a7b4-41dc-9467-a85a2fa27c1c&pf_rd_p=76a0b561-a7b4-41dc-9467-a85a2fa27c1c&pf_rd_r=GWCHG32A6GSKRH2X47G1&pd_rd_wg=2eVMD&pd_rd_r=f3f4654a-ead7-4a98-a156-e808ccc00c55&pd_rd_i=1250766567&psc=1
https://www.amazon.com/Warrior-Girl-Unearthed-Angeline-Boulley/dp/1250766583/ref=bmx_dp_qm3l340o_d_sccl_3_1/132-5905985-8497630?pd_rd_w=9xngO&content-id=amzn1.sym.628e3119-8afd-4af2-be6b-18415b51e649&pf_rd_p=628e3119-8afd-4af2-be6b-18415b51e649&pf_rd_r=XSTTM9VAR9FHJ3DDYCB1&pd_rd_wg=vThNS&pd_rd_r=91349611-a664-4eae-9b25-412fe122c165&pd_rd_i=1250766583&psc=1
https://www.amazon.com/An-American-Sunrise-Joy-Harjo-audiobook/dp/B07W85Y652/ref=sr_1_5?crid=1BZ3GIFMSAH9L&keywords=books+about+native+americans+for+young+adults&qid=1703653668&sprefix=books+about+native+americans+for+young+adult%2Caps%2C152&sr=8-5
https://www.amazon.com/Navajo-Code-Talkers-Messengers-Amazing/dp/1543575498/ref=tmm_pap_swatch_0?_encoding=UTF8&qid=1703653668&sr=8-6
https://www.amazon.com/Great-American-Dust-Bowl/dp/1328740870/ref=sr_1_1?crid=3KHNQDD80KMUD&keywords=dust+bowl+graphic+novel&qid=1703653931&sprefix=dust+bowl+graphic+novel%2Caps%2C149&sr=8-1https://www.amazon.com/Great-American-Dust-Bowl/dp/1328740870/ref=sr_1_1?crid=3KHNQDD80KMUD&keywords=dust+bowl+graphic+novel&qid=1703653931&sprefix=dust+bowl+graphic+novel%2Caps%2C149&sr=8-1
https://www.amazon.com/Great-American-Dust-Bowl/dp/1328740870/ref=sr_1_1?crid=3KHNQDD80KMUD&keywords=dust+bowl+graphic+novel&qid=1703653931&sprefix=dust+bowl+graphic+novel%2Caps%2C149&sr=8-1
https://www.amazon.com/Indian-More-Charlene-Willing-Mcmanis/dp/1620148390
https://www.amazon.com/Braiding-Sweetgrass-Young-Adults-Indigenous/dp/1728458994/ref=sr_1_1?crid=2VLNF0X1T65R2&keywords=braiding+sweetgrass+for+young+adults&qid=1696877329&s=books&sprefix=braiding+%2Cstripbooks%2C168&sr=1-1
https://www.amazon.com/Fry-Bread-Native-American-Family/dp/1626727465/ref=d_pd_sim_sccl_3_4/142-0950712-3570116?pd_rd_w=HQBbn&content-id=amzn1.sym.2351c4aa-bb60-45da-95b0-d52caf1c26f1&pf_rd_p=2351c4aa-bb60-45da-95b0-d52caf1c26f1&pf_rd_r=3M45MQMKRVNH5XEF02AD&pd_rd_wg=YDHPC&pd_rd_r=ac0ca31c-afbc-4cae-9fc0-f6623dd3413b&pd_rd_i=1626727465&psc=1
https://www.amazon.com/Fry-Bread-Native-American-Family/dp/1626727465/ref=d_pd_sim_sccl_3_4/142-0950712-3570116?pd_rd_w=HQBbn&content-id=amzn1.sym.2351c4aa-bb60-45da-95b0-d52caf1c26f1&pf_rd_p=2351c4aa-bb60-45da-95b0-d52caf1c26f1&pf_rd_r=3M45MQMKRVNH5XEF02AD&pd_rd_wg=YDHPC&pd_rd_r=ac0ca31c-afbc-4cae-9fc0-f6623dd3413b&pd_rd_i=1626727465&psc=1
https://www.amazon.com/Fry-Bread-Native-American-Family/dp/1626727465/ref=d_pd_sim_sccl_3_4/142-0950712-3570116?pd_rd_w=HQBbn&content-id=amzn1.sym.2351c4aa-bb60-45da-95b0-d52caf1c26f1&pf_rd_p=2351c4aa-bb60-45da-95b0-d52caf1c26f1&pf_rd_r=3M45MQMKRVNH5XEF02AD&pd_rd_wg=YDHPC&pd_rd_r=ac0ca31c-afbc-4cae-9fc0-f6623dd3413b&pd_rd_i=1626727465&psc=1
https://www.amazon.com/Notable-Native-People-Indigenous-Changemakers/dp/1984857940/ref=d_wsixn_inc_v1_sccl_2_4/142-0950712-3570116?pd_rd_w=QvRq6&content-id=amzn1.sym.72c40928-7aa1-4e6c-8685-50b153901c59&pf_rd_p=72c40928-7aa1-4e6c-8685-50b153901c59&pf_rd_r=1WKAEYCFZD4Z9WPM1R2M&pd_rd_wg=0Zdxr&pd_rd_r=8e15d33b-8f5b-4d76-a4c2-87b69bfbb855&pd_rd_i=1984857940&psc=1
https://www.amazon.com/Notable-Native-People-Indigenous-Changemakers/dp/1984857940/ref=d_wsixn_inc_v1_sccl_2_4/142-0950712-3570116?pd_rd_w=QvRq6&content-id=amzn1.sym.72c40928-7aa1-4e6c-8685-50b153901c59&pf_rd_p=72c40928-7aa1-4e6c-8685-50b153901c59&pf_rd_r=1WKAEYCFZD4Z9WPM1R2M&pd_rd_wg=0Zdxr&pd_rd_r=8e15d33b-8f5b-4d76-a4c2-87b69bfbb855&pd_rd_i=1984857940&psc=1
https://www.amazon.com/Notable-Native-People-Indigenous-Changemakers/dp/1984857940/ref=d_wsixn_inc_v1_sccl_2_4/142-0950712-3570116?pd_rd_w=QvRq6&content-id=amzn1.sym.72c40928-7aa1-4e6c-8685-50b153901c59&pf_rd_p=72c40928-7aa1-4e6c-8685-50b153901c59&pf_rd_r=1WKAEYCFZD4Z9WPM1R2M&pd_rd_wg=0Zdxr&pd_rd_r=8e15d33b-8f5b-4d76-a4c2-87b69bfbb855&pd_rd_i=1984857940&psc=1
https://www.amazon.com/gp/product/031641333X/ref=ox_sc_saved_image_3?smid=ATVPDKIKX0DER&psc=1
https://www.amazon.com/gp/product/1541523334/ref=ox_sc_saved_image_10?smid=A1KIF2Y9A1PQYE&psc=1
https://www.amazon.com/gp/product/1646140451/ref=ox_sc_saved_image_2?smid=ATVPDKIKX0DER&psc=1
https://www.amazon.com/gp/product/1646140451/ref=ox_sc_saved_image_2?smid=ATVPDKIKX0DER&psc=1
https://www.amazon.com/Elatsoe-Darcie-Little-Badger/dp/1646142764/ref=tmm_pap_swatch_0?_encoding=UTF8&qid=&sr=
https://www.amazon.com/Snake-Falls-Darcie-Little-Badger/dp/1646144139/ref=tmm_pap_swatch_0?_encoding=UTF8&qid=&sr=
https://www.amazon.com/We-Are-Still-Here-American/dp/1623541921/ref=d_pd_sim_sccl_3_6/142-0950712-3570116?pd_rd_w=HQBbn&content-id=amzn1.sym.2351c4aa-bb60-45da-95b0-d52caf1c26f1&pf_rd_p=2351c4aa-bb60-45da-95b0-d52caf1c26f1&pf_rd_r=3M45MQMKRVNH5XEF02AD&pd_rd_wg=YDHPC&pd_rd_r=ac0ca31c-afbc-4cae-9fc0-f6623dd3413b&pd_rd_i=1623541921&psc=1
https://www.amazon.com/Indigenous-Peoples-History-ReVisioning-American/dp/0807049395/ref=sr_1_1?crid=I2KBNCKM6TU2&keywords=an+indigenous+peoples+history+of+the+united+states+book+young+adult&qid=1703655754&s=books&sprefix=an+indigenous+peoples+history+of+the+united+states+book+young+adult%2Cstripbooks%2C152&sr=1-1
https://www.amazon.com/Rez-Dogs-Joseph-Bruchac/dp/0593326229/ref=bmx_dp_s7s0pnpo_d_sccl_3_4/142-3653204-3797608?pd_rd_w=sDXKA&content-id=amzn1.sym.628e3119-8afd-4af2-be6b-18415b51e649&pf_rd_p=628e3119-8afd-4af2-be6b-18415b51e649&pf_rd_r=5BDMWCFE0H9SZPY755M1&pd_rd_wg=VE6O6&pd_rd_r=9821552b-5b03-440a-b791-c0074db37807&pd_rd_i=0593326229&psc=1
https://www.amazon.com/I-Can-Make-This-Promise/dp/0062872001/ref=pd_rhf_dp_s_pd_sbs_rvi_d_sccl_1_2/142-3653204-3797608?pd_rd_w=SgmR6&content-id=amzn1.sym.a089f039-4dde-401a-9041-8b534ae99e65&pf_rd_p=a089f039-4dde-401a-9041-8b534ae99e65&pf_rd_r=MKNWT46PX09Q30YFPTW5&pd_rd_wg=u5l8a&pd_rd_r=7e3f55c6-6ea4-4430-88d0-a426148bcdb6&pd_rd_i=0062872001&psc=1
https://www.amazon.com/Healer-Water-Monster-Brian-Young/dp/0062990411/ref=bmx_dp_s7s0pnpo_d_sccl_3_1/142-3653204-3797608?pd_rd_w=sDXKA&content-id=amzn1.sym.628e3119-8afd-4af2-be6b-18415b51e649&pf_rd_p=628e3119-8afd-4af2-be6b-18415b51e649&pf_rd_r=5BDMWCFE0H9SZPY755M1&pd_rd_wg=VE6O6&pd_rd_r=9821552b-5b03-440a-b791-c0074db37807&pd_rd_i=0062990411&psc=1
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Pre-Assessment
Question

Our elementary unit builds a strong foundation which is expanded upon in these middle school lessons.  
Your students may or may not have received that foundational instruction.  Therefore, we have created this
pre-assessment to determine which (if any) lessons may need to be taught in order for your students to
have the pre-requisites needed to fully comprehend this middle school unit.  

Before you begin this unit, administer the pre-assessment and use the data to determine which lessons
may need to be added.  The pre-assessment includes 5 questions which center on 5 major concepts.  

Every teacher, school and district may have a different “tipping point”, but we recommend if a question on
the pre-assessment was missed by one third or more of your class, to add the elementary lesson.  The
chart below links the pre-assessment questions to the elementary lesson which covers that information.  
The chart on page 7 recommends the best sequence for adding those lessons. 

If less than one third of your class missed the question, you will find a brief resource which you could assign
those students specifically in the chart below in the last column.  These resources can be used to quickly
catch up a few kids rather than teaching the entire elementary lesson.  In the case you share the resource,
consider whether it could be beneficial to the entire class as well.  

Background Knowledge & Pre-Assessment

7

Elementary Lesson to
Teach if 1/3 or more of

class missed the problem

Resource to assign specific
students if less than 1/3

missed the problem or share
with entire class

Pre-Assessment Question 1 Lesson 5: Treaties The Indian Problem

Pre-Assessment Question 2 Lesson 6: Gold and Westward
Expansion

The Impact of Westward
Expansion

Pre-Assessment Question 3 Lesson 7: Buffalo Near
Extinction

Why the U.S. Government Tried
to Exterminate the Bison

Pre-Assessment Question 4 Lesson 8: Reservations Lesson 8: Reservations
Slideshow

Pre-Assessment Question 5 Lesson 9: A Massacre Sand Creek Massacre

https://docs.google.com/presentation/d/1F0nzsJryEJNQjxpDNfA9KF2PrDiun_ZCV8Nn0mECvQE/edit?usp=sharing
https://docs.google.com/presentation/d/1F0nzsJryEJNQjxpDNfA9KF2PrDiun_ZCV8Nn0mECvQE/edit?usp=sharing
https://docs.google.com/presentation/d/1F0nzsJryEJNQjxpDNfA9KF2PrDiun_ZCV8Nn0mECvQE/edit?usp=sharing
https://docs.google.com/presentation/d/1F0nzsJryEJNQjxpDNfA9KF2PrDiun_ZCV8Nn0mECvQE/edit?usp=sharing
https://www.youtube.com/watch?v=if-BOZgWZPE
https://www.youtube.com/watch?v=jia1621Vfpc
https://www.youtube.com/watch?v=jia1621Vfpc
https://www.youtube.com/watch?v=dHENnP11HC0
https://www.youtube.com/watch?v=dHENnP11HC0
https://docs.google.com/presentation/d/1wnsmvyoPDV2W1HCZDd-LSqAWaQCKFUZOqS9WTKAT2wI/edit?usp=sharing
https://docs.google.com/presentation/d/1wnsmvyoPDV2W1HCZDd-LSqAWaQCKFUZOqS9WTKAT2wI/edit?usp=sharing
https://www.youtube.com/watch?v=Rtb9O5Ai9Cw
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Lesson 1:
Staging the

Question 

In what ways has the U.S.
Government observed (or not
observed) Native Sovereignty?

Lesson 1 Slideshow

Prepare the following items:  
Light

Indian Tribes, Cultures, and Nations Map
Something from Council of 44 (from book maybe?)
Hiawatha Belt
Two Row Belt
CSU Land Acknowledgement (or one from your school, local institution, etc.)

Dark
Gold (real or photo)
Gold Map 
Horse Creek Treaty of 1851 & Fort Wise Treaty of 1861
Reservation map
Treaty of 1861
Buffalo materials (will give you additional data to determine if this elementary lesson is needed)

General Dodge Quote
Pic of buffalo bones pile

Boarding School materials 
Assimilation before and after

Ute Maps
Original
1868
1873
Present Day

Meeker Incident
The Utes Must Go!
Rosebud Reservation South Dakota Allotment Map
Ponca Reservation Nebraska Allotment Map
Relocation to Denver Ad

Shining A Light
American Indian Movement Patch
Zitkala-Sa 
#LandBack
I Voted Sticker with Native Woman
Utes Gain Voting Rights Newspaper Clipping

Teacher Tip: When you distribute these items around the room, they should be at random, not grouped by
the three chapters: Light, Dark, Shining a Light.  Having students organize these items into these three
chapters can be a useful extension for you to gain more data about their knowledge on these topics.  

Check your local history museum for artifact kits filled with realia. History Colorado has kits you can order
(very low cost), and they will send them anywhere in the state.  Both the “Bison Box” and “American Indian
Grandmother Trunk” work beautifully with this unit.

Featured Sources

Light

https://docs.google.com/presentation/d/1XF7Ut_YGkMhuJ33_QqWpPESH1P_ALk8dk089e-Ktzuo/edit?usp=sharing
https://drive.google.com/file/d/1UJJ4t4TPMayEHxV4_OgPm5c4ZzsyzEWr/view?usp=sharing
https://drive.google.com/file/d/13WvPy-D1B4YAY1LaxC6JiZ5ihs-i6y4M/view?usp=sharing
https://drive.google.com/file/d/1XSlMI00b8BsiqxdmfYAcDtn3y5sWGuGJ/view?usp=sharing
https://landacknowledgment.colostate.edu/#:~:text=Colorado%20State%20University%20acknowledges%2C%20with,for%20numerous%20other%20Native%20tribes.
https://drive.google.com/file/d/1LM7OXNhgBCygBUPE6t4qKxloTF9o_Lqa/view?usp=sharing
https://drive.google.com/file/d/1feHkC83fu4JGSlicxsseJcPEm5IoP872/view?usp=sharing
https://drive.google.com/file/d/1feHkC83fu4JGSlicxsseJcPEm5IoP872/view?usp=sharing
https://drive.google.com/file/d/1CZu6dfBHUo2hf-3PuFyMY6gw0PytS6-I/view?usp=sharing
https://drive.google.com/file/d/19SvrHsKTxtnwiWi6VZ33ZEbyiO7irhVk/view?usp=sharing
https://drive.google.com/file/d/1lj2wH0OHHlA3gPvTPdhpePGO-X_NYlpS/view?usp=drive_link
https://drive.google.com/file/d/1oZjsiobHo6A1Tl-f7sOhJDLsaeRwJHPn/view?usp=sharing
https://drive.google.com/file/d/1uEgw0KlK7HncZwCZ4pugUvHaZIhst7WF/view?usp=sharing
https://drive.google.com/file/d/1DUjqlN4T2jWPbBqfg3AjtmFH7NLPJmX9/view?usp=sharing
https://drive.google.com/file/d/1mfLOjVcXu7WF2J07xFtAD4NUnVt3WnsB/view?usp=sharing
https://drive.google.com/file/d/1QIkp2euFMBhFWJNn2JEKoOGHXHRXaq16/view?usp=sharing
https://drive.google.com/file/d/1rPfGNhMMjKOILIFb0jpKSbXYKPEkLPlm/view?usp=sharing
https://drive.google.com/file/d/1r1g4F8WOXYWLLj8eo1aAzALdAl_LtKr7/view?usp=sharing
https://drive.google.com/file/d/1RSE3f1DrUI0R7z1u3WLVC7amhBy4Nk-4/view?usp=sharing
https://drive.google.com/file/d/1ZwdHqNEaRne-Hzg4lfMbFFseGeKsy_iN/view?usp=sharing
https://drive.google.com/file/d/1KO7DDfzpa5n3pa39ECiRWLPrbxmGX2FY/view?usp=sharing
https://drive.google.com/file/d/1rA_WhsiPZ7H1H-GLLNw5wUqwnAjZnPRM/view?usp=sharing
https://drive.google.com/file/d/1s6hHHEAmI99VSyqYEoFKewcSMje-ZZaF/view?usp=sharing
https://drive.google.com/file/d/19NdFfdElKBIeNlAQeJV722g-U0LynUAc/view?usp=sharing
https://drive.google.com/file/d/1nrQfL4ytPf0y1BSikDJ2P9Vrr0RmFEZ9/view?usp=sharing
https://drive.google.com/file/d/1BiLnb4fP0Q0NACf4p0KjGM9rCgAa6X2b/view?usp=sharing
https://drive.google.com/file/d/18nsCrGjMKD93wmKcRUIotuL3tv_8vq2r/view?usp=sharing
https://historycoloradoeducationshop.org/collections/artifact-kits-grandmother-trunks#:~:text=From%20mountain%20men%2C%20miners%2C%20and,past%20in%20your%20students'%20hands.&text=Cost%3A%20%2420%20per%20kit%20when,an%20additional%20%2450%20charge%2Fkit.
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Lesson 1:
Staging the

Question 

Compelling Question:
In what ways has the U.S.
Government observed (or not
observed) Native Sovereignty?

Teacher Tip: This lesson requires some extra preparation gathering and printing materials for the gallery.

Review Slides 1-5 in the Lesson 1 Slideshow (linked above in the Featured Sources).  Introduce the
Compelling Question for this unit to students: In what ways has the U.S. Government observed (or not
observed) Native Sovereignty? as well as the three chapters that this unit will cover.  

Stage the items listed in Featured Resources around the room. Students will view the items as a gallery
walk and use sticky notes to write “knowings” and “wonderings” as described on Slide 4.  5-10 minutes
should be adequate time for students to complete at least 3 sticky notes, but time manage this as you see
fit.

Explain that this unit will require them to explore and consider pieces of evidence from this story to
understand what happened. Each time they meet for this unit, they will be presented with featured
resources including quotes, photos, maps, newspaper clippings, US Government documents, timelines,
etc. It is their job to fit these pieces of the puzzle together to understand the story.

Teacher Tips: 
We recommend having students write their names on sticky notes as they leave them by items.  These
sticky notes can serve as anecdotal data, similar to a KWL chart.
Also, it may create more excitement to have these items staged around the room prior to students
arriving.  
Use this activity to identify misconceptions and inform future instruction.
Also, begin to build your (physical or digital) bulletin board as described on page 3, by adding the word
“observe” to the vocabulary section and the Compelling Question to the top.

Anticipatory Set

Review Slides 6-9. Students begin Part A - Defining the Question in Student Materials. They will complete
the top half (defining observe).  Review their definitions as a whole group. Revisit the question now that
essential vocabulary has been defined. It is important to note to students that the word “sovereignty” in
the essential question will be defined in a later lesson. It’s too big of a word to fully comprehend here!

Review Slides 10-14.  Use this is a group discussion.  Slides 10 & 11 are purposely blank so you can curate
ideas that make sense for your classroom/school community and experiences.  On Slides 13 & 14 we’ve
included some events in history your students may or may not be familiar with.  Feel free to incorporate
other events when discussing depending on their background knowledge.  

Guided Practice, Instruction, and Formative Assessment

Review Slide 15.  Students will complete Part B - Light, Dark, Shining a Light.  Directions are in Part B of
Student Materials.

Review Slide 16 and lead a quick discussion to see what is already know by the students.  Reminder that
Lesson 4 will go into more depth.

Check for Understanding and Preview

Light
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Lesson 1:
Student
Material

Compelling Question:
In what ways has the U.S.
Government observed (or not
observed) Native Sovereignty?

Directions: Our compelling question is: In what ways has the U.S. Government observed (or not observed)
Native Sovereignty?  Do you know what the word observe means?  Use the chart below to demonstrate
the meaning of both words. 

Part A - Defining the Question

Observe

Definition Sentence

PictureSynonym

Antonym

Light
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Lesson 1:
Student
Material

Light

Directions: Take time to consider the items presented.  Each of these items belong into one of our three
chapters for this unit:

Chapter 1 “Light”:  A chapter in history where Native People were free to be themselves and honor their
culture and beliefs
Chapter 2 “Dark”: A chapter where that freedom was taken away and Native voices were silenced and
in some cases erased from the telling of history
Chapter 3 “Shining a Light”: A chapter where Native People are taking back their power and freedom
and telling their stories

In what chapters do you think these items belong?  Pick a couple items for each chapter and explain your
thinking as to why you think they might belong there.  

Part B - Light, Dark, Shining a Light

Compelling Question:
In what ways has the U.S.
Government observed (or not
observed) Native Sovereignty?
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Lesson 2: 
Council

Light Supporting Question 1:
How did Native Nations
govern the mselves before the
arrival of Europeans?

Lesson 2 Slideshow
The Thanksgiving Address - Braiding Sweetgrass Young Adult
Homelands : Northern Cheyenne - Case Study

Featured Sources

Review Slide 22 as students reflect in Part B - I Used to Think...Now I Think...  Share out with the group to
hear and understand multiple perspectives.  

Then, Review Slides 23-25 to understand what became of the Council of 44.

Check for Understanding and Review

Review Slides 1-5.  On Slide 4, lead a discussion (without teaching any content, into what they
see/think/wonder about the Kiowa calendars.  Students will then complete Part A - Inquiry Into Councils in
Student Materials based on the see/think/wonder discussion.

Review Slides 6-10 prompting discussions using the questions provided within the slides. 

Teacher Tip: The Thanksgiving Address from Braiding Sweetgrass is a beautiful text and students can
zoom in to view minute details if you assign it digitally.

Review Slides 11-16, then have students explore the Homelands: Northern Cheyenne - Case Study above. 

Teacher Tip: We recommend that you post this resource on your online learning platform (i.e. Google
Classroom, Coursera, Schoology, etc.) so students have more agency in exploring the resource.

Review Slides 17-21 in preparation for the mock council with students.  

Teacher Tip on Culturally Responsive Pedagogy:  It is important to note with students that we, as outsiders,
could never completely understand the significance of these ceremonies, rituals, and governing structures
as they were so complex and inextricably linked to their values, culture, and spiritual beliefs and
ceremonies.  However, this mock council will give them a sense of some important attributes and a
simplistic view of the governing structure.  Making this point, as the teacher, honors the complicated and
unique ways of this sovereign nation helps to set the tone for how Native People and Nations are discussed
for the rest of this unit

Assign students into the following roles (a class of 25 students is used as an example, feel free to add more
kids to a role if needed or assign them to be observers to take notes of the process which could be used in
reflection later):

Vehoo’o  Band Chiefs - 10 (one for each band in this exercise, traditionally 4 per band, for a total of 40)
Vehoo’o Principal Chiefs - 4 (elected by the band chiefs, traditionally 4 total)
Wives - 10 (one for each band for this exercise, traditionally many)
Proxy point of view - 1 (representing the “devil’s advocate” to understand the how the decision might
affect those outside the tribe/classroom, same traditionally)

Because this council was fundamentally concerned with peacemaking, propose the following task to them
as a Council of 44: In what ways can they secure peace with other classrooms in the school?  The ideas
they discuss should be practical and meaningful to the moment and community.  Review Slides 17-20 again
as reminders of basic requirements for this council and steps in how to make a decision.

Guided Practice, Instruction, and Formative Assessment

https://docs.google.com/presentation/d/159Iaj26MKrt_kqLCeIGfPUW3Q3kZSlntomYw771acF4/edit?usp=sharing
https://drive.google.com/file/d/1fjvccTz4N6vLca0IgIQ7zwO2B0BeLx8a/view?usp=sharing
https://americanindian.si.edu/nk360/plains-belonging-homelands/northern-cheyenne
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Lesson 2:
Student
Material

Light

Based on what you observed in the Kiowa calendars, what do you think about the use of councils in Native
Nations?

Part A - Inquiry Into Councils

Supporting Question 1:
How did Native Nations
govern the mselves before the
arrival of Europeans?

Consider what you thought about councils at the start of this lesson.  What do you think about the use of
councils in Native Nations now?

Part B - I Used to Think... Now I think...
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Lesson 3:  
Iroquois

Confederacy

Light Supporting Question 1:
How did Native Nations
govern the mselves before the
arrival of Europeans?

Lesson 3 Slideshow

Featured Sources

Teacher Tip:  This lesson requires some extra preparation.  We recommend you take time to familiarize
yourself with the process of the Grand Council of the Iroquois Confederacy and assign students their roles
ahead of time.  Depending on the size of your class, you will need the following roles filled (we have given
the amount for each role for a class of 26):

Women’s Council - 3
Men’s Council - 3
Clan Mothers - 3
Sachems 

Mohawk - 3
Seneca - 2
Cayuga - 4
Oneida - 3
Onondaga - 5

Review Slides 1-15.  (Don’t overlook the video on Slide 3 - it’s beautiful!).  Slides 9-15 may seem redundant,
but these are steps they will be going through in their mock Grand Council, so utilize check for
understanding techniques along the way.  

Review Slide 16.  Have students meet in their groups and complete Part A - Preparing for the Grand Council
on their own so they are ready to discuss when the process beings.  Then, review Slides 17-22.  You may
want to toggle back to Slide 16 as each step discusses so they can refer to the details of the Tuscarora
Nation.  

Teacher Tip: This process does take a long time.  We recommend you limit it to a period of time - set a
timer and keep kids aware of time left.  

Review Slides 23-24 upon conclusion.  Did they come to the same conclusion as the Haudenosaunee? You
may choose to lead discussion around why or why not they may have agreed.

Guided Practice, Instruction, and Formative Assessment

Review Slides 25-26 and discuss. Students will complete Part B - Perspective Taking.

Extension idea: Have students design a virtual wampum belt to represent a time when they had to come to
an agreement with someone else.  You can find the resource here.  

Teacher Tip:  Add an image of the Hiawatha Belt to the bulletin board as reference for self-governance and
sovereignty.  You might also consider taking a photo of the students as they conduct their Grand Council
to add to the board as well.

Review and Extensions

https://docs.google.com/presentation/d/12tWEy_WKw9bSXoLbOI-2sw4OlQSRXNlxpmvZ4k_tiFY/edit?usp=sharing
https://www.youtube.com/watch?v=S4gU2Tsv6hY
https://www.nativetech.org/beadwork/wampumgraph/index.html
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Lesson 3:
Student
Material

Light

I have been assigned to the ___________________ Nation.
I am a _____________________________________________________.
                        (member of the men/women council, Clan Mother, Sachem)

Part A - Preparing for the Grand Council

Supporting Question 1:
How did Native Nations
govern the mselves before the
arrival of Europeans?

Reasons they should join: Reasons they should not join:

Why do you think that some schools in the U.S. teach that our form of government stems
from Ancient Greece rather than the Haudenosaunee?

Part B - Perspective Taking
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Lesson 4:
Sovereignty   

Light Supporting Question 1:
How did Native Nations
govern the mselves before the
arrival of Europeans?

Lesson 4 Slideshow

Featured Sources

Preparation prior to lesson: 
If you are not familiar with the ways in which the U.S. Government assimilated Native People, we
recommend you review at this brief resource.  It is a good starting point, but by no means exhaustive in
all the policies which occurred.  
Have sticky notes ready to distribute (around 8 per student)
Place 8 anchor charts placed around the room (or 8 areas where students can place their sticky notes)  
labeled in the categories mentioned in Part A of Student Materials

Before the lesson begins, give students at least 8 sticky notes each and post charts around the room with
headers for each category seen in Part A of Student Materials (students may want more sticky notes for
each category).  Students will complete Part A - Zooming in on Sovereignty, as prompted in the directions.  
Have students match their sticky notes around the room under the corresponding categories.  You will end
up with 9 similar groupings, but sticky notes within each group will be different.  Visit each group and read
out a few different ones.  For example, “I see there are those of us who speak Spanish, and one who speaks
Swahili!”  Do this for each category.  

Then, review Slides 1-13.  Stop to discuss this question.  It is important for students to understand that the
U.S did not give Native Nations sovereignty. It already existed, and it cannot be taken away.  You may want
to review Slides 7-10 to anchor their reasonings.  

Review Slides 14-15.  Come back to the sticky notes which describe the aspects of your class and point out
that these categories around the room (traditions, religion, where you live, rights, etc.) are all aspects that
sovereign nations should be able to determine for themselves.  

As stated on Slide 15, in this portion of the lesson, they are to think of themselves as sovereign nations.
Announce that you are also a sovereign nation.  

Teacher Tip: The next part of this activity will require some tact and decency.  We recommend that you use
silly examples, rather than reinforce rhetoric that has traditionally been used to disenfranchise groups of
people.  For example, when reviewing the Language category, you could pretend that you are a Lord of the
Rings fan and that Elvish is the only language you will allow.  When reviewing the Clothing category,
announce that being functional and utilitarian is of most importance, so only people wearing overalls will be
allowed.  When discussing the Religion category, you could announce that you have heard about a new
religion called Flat Earthers religion, and that will be the only one practiced moving forward.  Be theatrical
and make-believe with it.  The point of this is not to re-traumatize students who may have already
experienced discrimination for parts of their identity.  It is so that everyone can understand the
implications of not observing another nations sovereignty.  

Now, proceed to walk around to each category.   Making announcements using the advice above, begin to
unceremoniously pluck off sticky notes and toss them in the waste basket.  

Guided Practice, Instruction, and Formative Assessment 

https://docs.google.com/presentation/d/1TBO0vPy9uCa0S9pL9m7noMLEXzcmXabJUa5z9KNJswI/edit?usp=sharing
https://drive.google.com/file/d/1cI1HaQFxq70_XlpWk_ML8Tt1Pr8ThEIU/view?usp=sharing
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Lesson 4:
Sovereignty   

Light Supporting Question 1:
How did Native Nations
govern the mselves before the
arrival of Europeans?

Lead a discussion with the group around how that felt. Prompt students to ascertain more of their
background knowledge around the assimilation policies which impacted Native People’s culture and way
of life. 

Review Slides 16-18.  Come back to the Compelling Question of the unit and explain to students that we will
be exploring the ways in which the U.S. Government did and did not observe Native Sovereignty.   Students
complete Part B - Zooming Out on Sovereignty.

Optional Extension:  While the Native Land site is not a record of legal boundaries for Native Nations, it
does provide an interactive experience for students to understand traditional territories within and around
their communities. This resource would compliment Slides 7-8. 

Optional Extension: In the next two lessons, students will be exploring the impacts of treaties in Colorado.  
The Smithsonian National Museum of the American Indian has an interesting resource called Nation to
Nation where students can explore what real treaties between sovereign Native Nations and the U.S. look
like in extreme detail. This resource would compliment Slides 12-14. 

Teacher Tip: Add the word Sovereignty and a working definition to the bulletin board to reference
throughout the unit.

Check For Understanding and Preview

https://native-land.ca/
https://americanindian.si.edu/nationtonation/
https://americanindian.si.edu/nationtonation/
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Lesson 4:
Student
Material

Supporting Question 1:
How did Native Nations
govern the mselves before the
arrival of Europeans?

Light

On the sticky notes your teacher gives you, write a phrase to describe each of the following aspects 
of yourself.

Part A - Zooming In on Sovereignty

Me

Native Sovereignty is an inherit right of Native People and Native Nations.  They have and continue to fight
for this right today.  Why do you think that, for them, it is worth the fight?

Part B - Zooming Out on Sovereignty

Rights
you

enjoy

Clothing
Style Education

(where)

Where You
Live

Language(s)
you speak

Name

Education
(a class
you’ve

chosen)

Religion
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Lesson 5:
Gold &

Treaties

Supporting Question 2: 
Who benefited from the treaties
between the U.S. Government
and Native Nations?

Gold (real or photo)
Lesson 5 Slideshow
Horse Creek Treaty of 1851 - Case Study
Treaty of Fort Wise Video (short)

Featured Sources

Part A - Horse Creek Treaty 1851 
Use Slides 6-10 to guide conversation around the connection between the California Gold Rush and the
Horse Creek Treaty of 1851.

Ask:
Why do you think the U.S. Government chose to sign a treaty with Native Americans in 1851?  
This was one of the first treaties the U.S. Government asked tribes in the Colorado area to sign.
What do you think about the timing of that? 
What do you think the U.S. Government might want?
What do you think the Native People might want?
What deception tactics might be present here? 

It has been noted by historians that there weren’t enough translators, treaties written in English,
hard to understand, etc.

Guided Practice, Instruction, and Formative Assessment

Review Slides 1-5.  Things had already begun to change after Native Americans encountered European
explorers. Europeans began to claim and colonize land that was not theirs to claim. Within three hundred
years, colonists claimed land on the Eastern side of the U.S. as their own, again despite it being Native land.
In 1848 big news is spread throughout the land. At this time, the U.S. had claimed land on which they
created 30 states, mostly east of the Mississippi River. Colorado was not even a state yet. But this news
would radically change everything.

Inquire: 
What could possibly motivate people to move thousands of miles West? 
Then, reveal the gold item or picture from Lesson 1. 

Review

Dark

https://docs.google.com/presentation/d/151W4Jp8ckOuz-CYy31hBp_dvgrqeap1iHiWQBd_dOtQ/edit?usp=sharing
https://americanindian.si.edu/nk360/plains-treaties-horse-creek/index.html#introduction
https://www.youtube.com/watch?v=PTcFl_ha8-g
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Lesson 5:
Gold &

Treaties

Supporting Question 2: 
Who benefited from the treaties
between the U.S. Government
and Native Nations?

Using the Horse Creek Treaty of 1851 - Case Study (linked above), students complete Part A - Horse Creek
Treaty 1851 Analysis.

Teacher Tip: The Horse Creek Treaty Case Study is an awesome resource, but can be a lot of information
for middle schoolers to manage. We recommend that you review it via projector with the whole group to
keep the pace and navigate the elements of the website to bolster comprehension. Notice that there are
menus on the right and bottom of the website. There’s a lot to explore!

Part B - Treaty of Fort Wise 1861
Review slides 11-17.

Students complete Part B - Treaty of Fort Wise 1861. 

Teacher Tip:  Depending on your class, it may be necessary to provide a lot of scaffolds and support as
they research and make notes of outcomes in the Student Materials.  Use your best judgement.  The most
important thing is for them to understand that there was land taken, deception was used and promises in
treaties were not kept. The Student Material also works well in partnerships or as a teacher anchor chart
used with ideas from the class.

Guided Practice, Instruction, and Formative Assessment

Review Slide 18.  Come back to the definition of “sovereignty“ and the Compelling Question (should be on
your bulletin board).  Facilitate discussion around the question posed on this slide.  

Teacher Tip: Add to the bulletin board for future reference:
Gold
Horse Creek Treaty of 1851 & Fort Wise Treaty of 1861 - Map

Check for Understanding & Preview

Dark

https://drive.google.com/file/d/10f1_fG8pmdsr-J7D6Q5z5nPBtVIfycyX/view?usp=sharing
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Lesson 5:
Student
Material

Supporting Question 2: 
Who benefited from the treaties
between the U.S. Government
and Native Nations?

Dark

Event Description Outcomes

1848-1849

1851

Identify the major events which occurred in these years.  Then, using the resources given analyze the
outcomes of those events.   

Part A -  Horse Creek Treaty 1851

1858

1861

Identify the major events which occurred in these years.  Then, using the resources given analyze the
outcomes of those events.   

Part B -  Treaty of Fort Wise 1861
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Lesson 5:
Student

Material Key

Supporting Question 2: 
Who benefited from the treaties
between the U.S. Government
and Native Nations?

Dark

Event Description Outcomes

1848 - 1849

1851

1858

1861

Gold was found in California and
the Gold Rush began.

News of gold was sent back East,
resulting in a rapid migration of

people who passed through
Indian land, killing buffalo and

spreading disease.

The U.S. Government and thousands of
Plains Indians gathered to sign the Horse

Creek Treaty.

Treaty states that U.S. Government could set
up roads and military bases in Indians land.  
Non-Indians could pass through Indian land,
but could not stay.  The U.S. Government was
responsible for protecting Native People and
punishing anyone who stayed on Indian land

or caused them harm. 

Gold was found in Colorado.

 More and more people began to travel to
and stay in Colorado hoping to find their
wealth here.  This was illegal due to the

Horse Creek Treaty.  Cities, including
Denver, were being formed despite it still
being Indian land.  Tensions were at an all

time high.  

The U.S. US Government and the
Cheyenne and Arapaho People attended

a treaty meeting at Fort Wise.

This treaty was widely disputed amongst
Cheyenne and Arapaho People.  The Fort Wise

Treaty drastically reduced tribal lands outlined
by the Horse Creek Treaty.  It designated a

small, resource-limited plot of land as a
reservation in an attempt to push an
agricultural lifestyle over hunting and

gathering.  
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Lesson 6: 
Kit Carson &

Brunot
Agreement

Supporting Question 2: 
Who benefited from the treaties
between the U.S. Government
and Native Nations?

Lesson 6 Slideshow
Different Views of Land - Native Knowledge 360
Kit Carson Treaty - Main Points
Brunot Agreement 1873 - Paraphrased

Featured Sources

Review Slides 1-3.  While projecting Slide 3, have students access the “Different Views of Land” resources
linked above in Featured Sources.  

Teacher Tip: It may be helpful to project Slide 3 as students explore these two resources.  Values between
Western and Native People were drastically differently, and this led to many of the misunderstandings in
these treaties.  If you have an online learning platform, we recommend you assign the Native Knowledge
360 resource digitally (or project it together).  It has a feature that allows students to view a paraphrased
version of the text, allowing for differentiation for lower readers.    

Review Slides 4-9.  Then, distribute the Kit Carson Treaty - Main Points document in Featured Sources. 
Students will use this document to complete Part A - Who Benefited? 

Review Slides 10-14.  Then, distribute the Brunot Agreement 1873 - Paraphrased document in Featured
Sources.  Students will use this document to complete Part B - Considering the Brunot Agreement.  

Teacher Tip: We recommend that you collect and hold on to Part A and Part B of Student Materials.  It will
be helpful for students to review these in the next lesson.

Guided Practice, Instruction, and Formative Assessment

Dark

Review Slide 15.  Come back to the definition of “sovereignty“ and the Compelling Question (should be on
your bulletin board). Facilitate discussion around the question posed on this slide.  If students are having
difficult, prompt them to reflect on the following:

Were treaties being observed? 
Despite it being clearly stated that trespassers could not enter Ute reservations, that was clearly
happening after Kit Carson (gold was found)
There was confusion in the Brunot Agreement about land that was promised to them and then how
it was mapped and worded in the agreement

Were the Utes allowed to self-govern and make decisions that were best for them?
Children sent to white schools

This list will continue to grow in the next lesson...

Review Slides 16-17 as a teaser for the next lesson.  Students may have some guesses as to what could
have occurred.

Check for Understanding and Preview

https://docs.google.com/presentation/d/151pj5ChbxF0X_zMWyt8z8GzmYWUuMuZkEM5EA-hdrqs/edit?usp=sharing
https://americanindian.si.edu/nk360/manhattan/different-views-land/different-views-land.cshtml#:~:text=Native%20Americans%2C%20did%20not%20appreciate,rights%20to%20use%20the%20lands.
https://docs.google.com/document/d/19HTWoAC5aFR3Bw9jH1sSa2viXzN9HWrN_PmipC3gm4g/edit?usp=sharing
https://docs.google.com/document/d/10vjuz_4_xifmrSI36dxMtz1vSK-43B5za3VFN6B6UW8/edit?usp=sharing
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Lesson 6:
Student
Material

Supporting Question 2: 
Who benefited from the treaties
between the U.S. Government
and Native Nations?

Dark

After reading the main points of the Kit Carson Treaty 1868, which points benefited the Utes and or the U.S.
Government?  

Part A -  Who Benefited?

Are there any points in the Kit Carson Treaty that were harmful to the Utes?  Which one(s)?  Why?

Benefited
the Utes

Benefited
the U.S.

Benefited
Both
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Lesson 6:
Student
Material

Supporting Question 2: 
Who benefited from the treaties
between the U.S. Government
and Native Nations?

Dark

In Part Three, the U.S. government gave the Ute Indians about $1.25 per acre of land. Take a look at the
slide with prices for goods at the time.  Did that seem a fair price? 

Part B -  Considering the Brunot Agreement 

How might those Ute Indians who disliked this treaty respond to all the new white miners moving into their
lands?

In Article I of the Brunot Agreement, it stated the Ute Nation would relinquish (give up or surrender) the
land to the United States and then promised to pay for it in Article III.  Why do you think this agreement did
not use the word “sell” or “sale”?
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Lesson 7:
Another  

Massacre?

Supporting Question 3: 
After Native People were moved
to reservations, what happened
to the land and the people?

Lesson 7 Slideshow
Meeker & Governor Pitkin Open Letter Communication - Rocky Mountain News
Passage of Fred Shepard’s Letter to His Mother

Featured Sources

Review Slides 1-12 to discover the when, where and who of this story. The information they learned in the
last lesson about the Kit Carson Treaty and Brunot Agreement directly tie to this lesson. 

Then, review Slides 13-14. Spend time comparing the actions by the Indian Agency and Meeker and how
they contradicted the values and culture of the Utes at the time (Slide 14). Then, review Slide 15 with
directions for Part A - Sensationalism? in Student Materials.  They should keep the section “Did I Change
My Thinking? Why or Why Not?” empty for later on in this lesson.  

Teacher Tip: We recommend that you either print Slide 15 for their use in Part A - Sensationalism? or have it
projected for their reference as they complete this activity.  Due to the nature of these texts being over a
hundred years old, and depending on the reading ability of your class, they will need time and possible
support in dissecting these texts.  Shared reading with partners, and/or shared reflections with the group
may be helpful.  

Review Slides 16-17 to understand the events that occurred during the Battle of Milk Creek and at the
Indian Agency.  

Guided Practice Instruction, and Formative Assessment

Dark

Review Slides 18-24 and have students revisit their response to Part A - Sensationalism? Has their opinion
changed now that they’ve seen how the event was handled after the fact? If so, why?

Review Slide 25 to understand how Ute people resisted during this time. It is important for students to
understand that Native People resisted (and continue to resist) these policies and broken treaties.   

Part B - Ute Sovereignty?  Discuss this prompt together and use the resources provided in this lesson to
anchor their thinking.  

Teacher Tip: The chart on Slide 14 will be a good thing to reference in this discussion.  Also the ways in
which Meeker and the Indian Agency made decisions for them.  You may even want to revisit the
sovereignty definition from your bulletin board or the sovereignty videos shown in Lesson 4: Sovereignty.

Review

Review Slide 26. Come back to the definition of “sovereignty“ and the Compelling Question (should be on
your bulletin board). Facilitate discussion around the question posed on this slide. 

Teacher Tip: Add a photo of “The Utes Must Go!“ to the bulletin board.

Check for Understanding and Preview

https://docs.google.com/presentation/d/1Nl55SsH-s2_0En8JPJc8Eo7E9d048RU6SdV1e3hOBgQ/edit?usp=sharing
https://docs.google.com/document/d/1lsq3d_0OcDMT6VY83yfVmw62RVsXp8r06fxzuUbrw3U/edit?usp=sharing
https://docs.google.com/document/d/1RL-fwhTlx6oCJKD2Hcw1oNeKhc2NtS2LkRSflUHifKQ/edit?usp=sharing
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Lesson 7:
Student
Material

Dark

Journalists can use sensationalism as a tactic to excite a great number of readers and make them feel a
certain way.  The journalist may or may not be biased (have a particular opinion).  Based on the information
you have from:

Events which occurred at the Indian Agency 
Meeker’s open letter to Governor Pitkin
The Rocky Mountain News clipping which includes the commentary from the journalist 
Fred Shepard’s letter to his mother 

Do you think that the journalist was using sensationalism?  
Was there bias in his commentary?
Use evidence from these sources to support your thinking.  

Part A - Sensationalism?

Sovereignty is the right to establish their own form of government, determine membership requirements,
enact legislation and establish law enforcement and court systems.  Sovereignty also includes the right to
practice their culture and way of life.  Do you believe Ute sovereignty was observed?  Why or why not?

Part B - Ute Sovereignty?

Supporting Question 3: 
After Native People were moved
to reservations, what happened
to the land and the people?

___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
__________________________________________________________________

Did I change my thinking?  Why or why not?
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________



Lesson 8:
Boarding
Schools
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Lesson 8 Slideshow
Carlisle Student File
Boarding Schools: A Complicated Story Slide Show

Featured Sources

Review Slides 1-3.  Distribute (either physically or digitally on a digital learning platform) the Carlisle
Student File for White Buffalo.  Have students review Slide 3 alongside of his Student File.  Then discuss
the see, think, wonder prompt on Slide 3.  

Review Slides 4-13.  On Slide 13, watch How the U.S. Stole Thousands of Native American Children video. 
This video is incredibly well-researched and dynamic.  However, there are certain parts we recommend
that you skip over with this age group.  The following time segments are suitable for this age and on topic
with this unit:

0:36 - 3:30
3:40 - 5:44

Extension Option: Use the Boarding Schools: A Complicated Story Slide Show in Featured Sources to
explore another perspectives.  

Guided Practice, Instruction, and Formative Assessment

Part A - My Identity.  Write Identity on the board.  Brainstorm parts of identity.  Model a couple examples
and have partners come up with others, write on sticky note and add to board.  Categories that may come
up:

Students consider the categories brainstormed by the group and name different parts of their identity.  

Anticipatory Set

Review Slides 13-20 and have students complete Part B - Observing Sovereignty? 

Teaching Tip: Students may need extra support in processing this information and subsequent feelings.  
We encourage you to hold space in the form of a talking circle or council.  Furthermore, we highly
encourage you to read aloud one or more of the recommended books on page 4 of this curriculum.

Add the word assimilation and it’s definition to the bulletin board, along with a photo of White Buffalo
before and after.

Check for Understanding 

Dark Supporting Question 3: 
What was taken from Native
People?

Identity

Family

Name

Clothes
you wear

ReligionThings
you do

Places
you go

What
you look

like
Food you

eat
Ethnicity

Race

Traditions

https://docs.google.com/presentation/d/1h3jKyYRJ1_e2f_ibn0Mlh8nnsrbXBc4ilK5sV8uQqt4/edit?usp=sharing
https://drive.google.com/file/d/1YzHHa2ADQhzLQXbVoMeb2oCxOdvaaR-z/view?usp=sharing
https://docs.google.com/presentation/d/1D9_02a8e9u_4tCSDbD7m3GXxnBZ6WiFEbVufwe1Wt0A/edit?usp=sharing


Lesson 8:
Student

Resource
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Dark Supporting Question 3: 
What was taken from Native
People?

Are boarding schools an example of the U.S. Government observing Native Sovereignty?  Why or why not?

Part B - Observing Sovereignty?

What are the parts of your identity that make you... you?

Part A - My Identity 

Identity

Boarding schools had long term effects on Native People and their communities.  What might you imagine
some of them are?



Lesson 9 Slideshow
Sitting Bull Interview

Featured Sources
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Lesson 9: The
Homestead Act

& Dawes Act

Supporting Question 3: 
After Native People were moved
to reservations, what happened
to the land and the people?

Dark

Review Slides 1-7, leading a short discussion around Senator Henry Dawes’ quote on Slide 7.  The U.S.
Government was known to have a paternalistic attitude towards Native People, often assuming they
needed to care for Native People like they were their children.  Words like “children”, “savages”, and
“uncivilized” were often used to describe Native People by politicians and leaders at the time, including
Andrew Jackson.  

In Part A of the Student Resource, instruct students to color ten random squares with a blue colored
pencil or marker.  Then, instruct them to use a green colored pencil or marker to color in the remaining
twenty squares.  Using a pen or pencil, instruct students to pick any:

2 blue squares to write “infertile soil”
3 blue squares to write “lack of water”
3 blue squares to write “rough terrain”
2 blue squares to write “suitable for farming”

Review slide 8.  Inform students that the entire 5x6 grid represents the original tribal land prior to the
Dawes Act.  The process of allotment broke the tribal land into a checker-board like grid.  Each square
represents an allotment.  The government wanted Native People to farm or ranch their allotments, but
much of the land Native People were given was unsuitable for these purposes.  Furthermore, those
practices were different from their traditional culture and lifestyle.

The blue squares represent the Native families who were given allotments.  The green squares?  Well,
that was what the government referred to as “surplus land”, tribal land which they claimed the Native
People didn’t need.  This surplus land was given away or sold to non-Native people, corporations, or the
government. Have students determine what fractional amount was “surplus land” versus “Indian allotted”. 
It is estimated that Indian allotment amounted to 1/3 of the original tribal land, meaning tribal lands
diminished by two-thirds due to The Dawes Act.  It is important that students know allotment didn’t just
happen in Oklahoma, it happened everywhere, including the Ute reservation in southwestern Colorado.
 

Guided Practice, Instruction, and Formative Assessment

Review slides 9-15. After watching the video on slide 10 and looking at the various allotment maps, students
will consider and complete Part B - Effects on Sovereignty. We encourage you to review answers together
and lead a brief discussion to ensure students are drawing accurate conclusions. These imposed policies
interfered with Native Nations ability to self-govern and make decisions which were best for them. It also
moved to further assimilate them and disconnect them from their communities, ultimately fracturing their
relationships with each other and their own identities.

Review

https://docs.google.com/presentation/d/1zQp9qDiWqtBhJ7HTEZ3oiKizXo_8pR9tr_V_Xu17Pv4/edit?usp=sharing
https://docs.google.com/document/d/1OkUhyE0mH5xZdI3g6Amqk5WZZVIUSIt7PPnH-Ww-5E4/edit?usp=sharing
https://www.historytoday.com/archive/feature/native-americans-and-federal-government
https://jimcrowmuseum.ferris.edu/native/homepage.htm
https://indianremovalactnhd.weebly.com/president-andrew-jackson.html
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Lesson 9: The
Homestead Act

& Dawes Act

Supporting Question 3: 
After Native People were moved
to reservations, what happened
to the land and the people?

Dark

Review Slides 16-17. Come back to the definition of “sovereignty“ and the Compelling Question (should be
on your bulletin board). Facilitate discussion around the question posed on this slide. 

Teacher Tips: 
Part C is an extension option for students. Use the Sitting Bull Interview linked in the Featured Sources
above. We think it’s important for students to understand that Native People fought for their lands and
way of life every step of the way. In fact, they continue to do so. 
Add an allotment map and a definition for allotment to the bulletin board.
After Lessons 8 & 9, many emotions may be coming up for students.  Extension opportunities to
express emotions in art, music or poetry can be powerful and is encouraged.

Check for Understanding and Preview
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Lesson 9:
Student
Material

Dark Supporting Question 3: 
After Native People were moved
to reservations, what happened
to the land and the people?

In the grid below, use a blue colored pencil or marker to fill in 10 squares at random.  

Part A - 



_____________________
_____________________
_____________________
_____________________
_____________________

Cause

______________________________________
______________________________________
______________________________________
______________________________________

Effect on Community

______________________________________
______________________________________
______________________________________
______________________________________

Effect on Their Ability to Self-Govern

34

Sitting Bull, an Hunkpapa Lakota holy man was defiant against the US military and skeptical of US promises.  
He was interviewed in 1882, after the reservation system had begun, but five years before the Dawes Act.  
Read the passage from that interview.  There were Native People who saw their world dramatically change
after the arrival of Europeans.  Even more so when Americans began to move west.  Imagine how that must
have felt.  Caught between two worlds.  Native People have never stopped fighting for their sovereignty
and their culture despite all the broken treaties and devastating policies.  What does that tell us about
them?  Explain your thinking.

Part C -  Making Inferences

Lesson 9:
Student
Material

Dark

How might the process of allotment, which separating Native families across the land have affected
community and the ways in which Native Nations were able to govern themselves?

Part B -  Effects on Sovereignty

Supporting Question 3: 
After Native People were moved
to reservations, what happened
to the land and the people?
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Lesson 10: 
Termination &

Relocation

Supporting Question 3: 
After Native People were moved
to reservations, what happened
to the land and the people?

Lesson 10 Slideshow
Uprooted: The 1950s Plan to Erase Indian Country
This Land is Our Land - The Occupation of Alcatraz

Featured Sources

Review Slides 1-7 to learn about Termination.  Then, review Slides 8-11 to discover the promises of the
Relocation program and why relocating Native People to urban areas might have been appealing (to both
white policy makers and Native People).  

Next, listen to the podcast Uprooted: The 1950s Place to Erase Indian Country.  Listen to the Day Family
Story from 5:33-14:10.  Then, review Slides 12-15.  

Students to complete Part A - Where’s the Sovereignty? in Student Material.  

Teacher Tip: We recommend that you have students write the policy/act in the arrows of the graphic
organizer.  Then, students will need to consider the motivation for that policy/act.  For example, if students
choose to describe the cause & effect of the Dawes Act, they might identify the cause as “Americans
desired more land and there was increasing pressure to open up Native reservations” and the effect as
“Native Nations were broken up in a checkerboard pattern, creating disconnects in communities and ability
to self-govern.”

Guided Practice, Instruction, and Formative Assessment

Dark

Review Slides 16-17.  Distribute This Land is Our Land - The Occupation of Alcatraz linked in Featured
Resources.  Students will complete Part B - What is Success?  We recommend guided conversation around
this topic as this is a rich resource that can lead to exciting discussion.  

Teacher Tip: Depending on the reading level of your students, you may need to use ELA scaffolding tips
described on page 3 of this unit.  Use the knowledge of your students to guide these instructional
decisions.  

Add a photo of the Come to Denver flier for the bulletin board.

Check for Understanding and Preview

https://docs.google.com/presentation/d/18nDz-zl_a_y23Y7F9JroYhWSyX_BUzvRucv0OQgzx0s/edit?usp=sharing
https://www.apmreports.org/episode/2019/11/01/uprooted-the-1950s-plan-to-erase-indian-country
https://docs.google.com/document/d/1lpG93PCgf7mwo9VcYza6q7jfRxcnyysXpcAXUzErMCc/edit?usp=sharing
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Dark

Up to this point in our story, we have seen several policies which had an effect on Native Sovereignty. 
What was the effect on sovereignty by the following policies (pick the three you feel most confident in
explaining):

Homestead Act
Dawes Act (allotment)

Part A - Where’s the Sovereignty?

Even though the Native People eventually left the occupation at Alcatraz, do you think they were
successful?  Why or why not?

Part B -  What is Success?

Supporting Question 3: 
After Native People were moved
to reservations, what happened
to the land and the people?

Termination 
Relocation

Boarding Schools 
Reservations
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Lesson 11:
Voting and
Women’s
Suffrage

Lesson 11 Slideshow

Featured Sources

Teacher Tip: You will need to improvise a bit in this activity.  If you feel uncomfortable with that, we
encourage you come up with a subset of questions for each possible “big idea” ahead of time.  You will also
need to prepare a couple of items: literacy test (just have them do the first few as this is a real literacy test
from Louisiana and is three pages long, a jar filled with an object (rocks, beans, marbles, etc.)

Separate your class at random into seven equal groups (Group A, B, C, D, E, F).  Let them know they will be
participating in a voting activity but they have to wait their turn to participate.  Write three “big idea” topics
on the board (such as education, environment, school safety, poverty, etc.).  

Round 1: Group A gets to vote on which “big idea” will be used in this voting activity.
Round 2: Whichever idea was chosen in round two, you will present a question within that topic that is
somewhat easy to say “yes or no” on.  For example, “Should schools do away with standardized tests?”,
“Should we outlaw future sales of gas cars?”, “Should schools have metal detectors?” or “Should we raise
the minimum wage?” Groups A & B are allowed to vote in this round.
Round 3: Pick another question.  This is where your improvisational skills can come in handy!  It works best
to have the questions build on themselves in each round.  However, this is not necessary, you can simply
choose any other question within that big idea. Groups A, B, and C are allowed to vote in this round. 
Unfortunately, individuals in group C must guess the correct number of objects in the jar you’ve prepared. 
If they don’t guess it correctly, they can’t vote.  Don’t be afraid to act a little here ;) 
Round 4: Pick another question.  Groups A, B, C, and D are allowed to vote in this round.  
Round 5: Pick another question.  Groups A, B, C, D, and E are allowed to vote in this round.  Unfortunately,
Group E must present an ID to vote.  They may have some form of ID, so be scrupulous in accepting “valid
ID” here.
Round 6: Pick the last question.  All groups may vote in this round.  Unfortunately, on this round individuals
from Group F must pass a literacy test to vote.  We recommend you have kids just read to themselves or
quietly to you rather than read aloud to the whole class as that can be harmful to students with reading
challenges. 

Discuss the process!  Each group represented a different group of people throughout U.S. history and
when they could all vote in any state

Group A - land owning white men - 1776
Group B - all white men - 1856
Group C - emancipated Black men - 1870 (although they faced serious barriers in various states which
discouraged or restricted their participation for decades, and even still today) 
Group D - white women - 1920 
Group E - Native People - 1924 (although they faced serious barriers in various states which
discouraged or restricted their participation for decades, and even still today) 
Group F - Black women - 1965 (although they faced serious barriers in various states which
discouraged or restricted their participation for decades, and even still today) 

Anticipatory Set

Shining a Light Supporting Question 4: 
Knowing This Truth, How Can the U.S.
Government Support Native Nations to
Reclaim What Was Lost?

https://docs.google.com/presentation/d/1cTxdiDzWM_z1JauHvvwZHlk62g4J5twegnoTqUs9V1I/edit?usp=sharing
https://slate.com/human-interest/2013/06/voting-rights-and-the-supreme-court-the-impossible-literacy-test-louisiana-used-to-give-black-voters.html
https://www.loc.gov/classroom-materials/elections/right-to-vote/voting-rights-for-native-americans/
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Women’s
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Shining a Light Supporting Question 4: 
Knowing This Truth, How Can the U.S.
Government Support Native Nations to
Reclaim What Was Lost?

You might pose questions such as:  
It is also important to point out that the choice Group A made in the first round influenced the entire
activity - the legacy of that choice framed each subsequent decision.
How it felt to be in different groups
How it felt to be in a group that had to pass a test
In which ways did they feel excluded or included, etc. 

In actuality, Black Americans and Native People have been presented with all three of those scenarios
when trying to vote.  Literacy tests were used with Native Americans until 1970, “jelly bean jars” and literacy
tests were used with Black People who tried to vote.  And the use of IDs when voting is hard for Native
People on reservations who don’t have addresses or less likely to have a state ID.

Teacher Tip: You could easily expand on this lesson to include Asian Americans, people aged 18-20, etc. Or
even shorten the lesson to focus solely on Native People, however we feel it is important to point out other
groups which have been disenfranchised.

Now, review Slides 1-7.  Students complete Part A - The Power of Native Sovereignty.  Discussion
before/after answering may be helpful.

Review Slides 8-12 and complete Part B - Wrestling With Big Ideas.  Again, discussion before/after
answering may be helpful.

Guided Practice, Instruction, and Formative Assessment
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In the Zitkala-Sa Unladylike2020 video, we hear P. Jane Hafen remark that Zitkala-Sa “firmly believed that
the answer to Indian issues lay in Indian people themselves.”  What does this say about the power of Native
Sovereignty?  What does this say about the U.S. Government’s habit of making decisions for Native
People?

Part A - The Power of Native Sovereignty

The U.S. Government instituted many assimilation policies including:
boarding schools
allotment of reservations to transition to farming
relocation

 Why do you think on one hand, the U.S. wanted to make Native Americans more “American”, but then on
the other hand make it so difficult for them to vote as any other American?

Part B -  Wrestling With Big Ideas

Shining a Light Supporting Question 4: 
Knowing This Truth, How Can the U.S.
Government Support Native Nations to
Reclaim What Was Lost?
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Lesson 12 Slideshow 

Featured Sources

Review Slides 1-7.  While these are well known movements, your students may have limited knowledge
about them.  Engage discussion to determine what they know.  

As you Review Slides 8-10 engage your students to See, Think, and Wonder about the graphics.  

Review and Anticipatory Set

Shining a Light Supporting Question 4: 
Knowing This Truth, How Can the U.S.
Government Support Native Nations to
Reclaim What Was Lost?

Review Slides 11-20. Then have students complete Part A - Looking Back. 

Teacher Tips:
Your bulletin board will be a great resource for students here. If you did not make one, you might
project the one we have created on Page 4 or the sequence of lessons on Page 6.
Partner work for this question might be helpful for the students.
We encourage you to collect these and use them to determine student understanding of the unit at
large.  You might choose to use it as part of a summative grade for the unit, depending on the grading
practices at your school.

Guided Practice, Instruction, and Formative Assessment

https://docs.google.com/presentation/d/1KdJ6LfA0aayG0diE6Wj4RaMJz5ySJdYGjjKXe5fa9zc/edit?usp=sharing
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Now that we are close to the end, it’s time for us to reflect on our Essential Question: 
In what ways has the U.S. Government observed (or not observed) Native Sovereignty?

In the word bank below, you will find the big events from this unit.  Use the graphic organizer to categorize
them.  Pick 4 that you feel most confident in.  Write a sentence or two to explain why you chose to put that
idea there.  You may choose to put an event in both, and in the case the explanation as to why is important.  

Part A -  Looking Back

Shining a Light Supporting Question 4: 
Knowing This Truth, How Can the U.S.
Government Support Native Nations to
Reclaim What Was Lost?

The U.S. Government Observed Native
Sovereignty

The U.S. Government Did Not Observe
Native Sovereignty

Big Events
Treaties
Meeker Incident
Homestead Act

Relocation
Voting Rights
Red Power Movement

Dawes Act
Boarding Schools
Termination 
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Reclamation

Lesson 13 Slideshow
Topic 1: Land & Water Protectors

The Fight Over the Dakota Access Pipeline Explained
Unsung heroes of conservation: Indigenous people fight for forests
Indigenous People: The Guardians of Nature
3,000 Year Old Solutions to Modern Problems
How the #LandBack Movement Might Help Save the Planet
This Native American Tribe Is Taking Back Its Water

Topic 2: Food Sovereignty
Reparations for the Utes - Defending the Brunot Agreement
How this Indigenous Farmer is Solving Food Insecurity
The Need to Support Native American Food Sovereignty
Tribal Fishing Tradition Runs Deep
Experience a Traditional Whale Hunt in Northern Alaska
Decolonizing the Diet: Tending the Wild

Topic 3: Land Back
Several wins (and a recent loss) for returning sacred Native Land from the federal government
Why the Sioux are refusing $1.3B
How this Native American Elder Reclaimed Native Land in the Bay Area
Whose Land Are You On? What to Know About the Indigenous Land Back Movement
Land Back Manifesto
Podcast with David Treuer

Featured Sources

Review Slides 7-11 to present the three topics they can choose to explore at more depth.  The topic they
choose will eventually form the group(s) they will work in to make their final project.  

Teacher Tips: 
The projects that you choose should make sense for you and your school community.  We have
provided some reasonable possibilities that would work for most, but feel free to “go big” here!  
We encourage voice and choice in terms of topics students select.  This might even extend to which
groups they eventually end up working with.  The size of groupings and movement of students may
need to be determined by you and your expertise of you group.

Guided Practice, Instruction, and Formative Assessment

Shining a Light Supporting Question 4: 
Knowing This Truth, How Can the U.S.
Government Support Native Nations to
Reclaim What Was Lost?

Teacher Tip: Depending on the projects you offer as options to your class, this lesson will most likely take
more than one class period, possibly two or three.  

Review Slides 1-6.  Discuss the meaning of the quote in context of how they might approach this final step
of determining a project or final product.

Anticipatory Set

https://docs.google.com/presentation/d/1zNyszQaw8--YbaM7CfqjSR3vg-5Os9tFKpxm_B4yAj8/edit?usp=sharing
https://www.youtube.com/watch?v=qJZ1-LAFOTo
https://www.unep.org/news-and-stories/story/unsung-heroes-conservation-indigenous-people-fight-forests
https://www.youtube.com/watch?v=y3jiOY5U2S0
https://www.youtube.com/watch?v=eH5zJxQETl4
https://www.youtube.com/watch?app=desktop&v=6SChf58zYwo
https://www.smithsonianmag.com/innovation/native-american-tribe-pima-indians-taking-back-water-180981542/
https://www.denverpost.com/2007/03/25/tribe-seeks-return-of-hunting-rights/
https://www.youtube.com/watch?v=B-yscXAxSMs
https://www.feedingamerica.org/hunger-blog/native-american-food-sovereignty
https://www.youtube.com/watch?v=yEKF8e0ndRU&t=110s
https://www.youtube.com/watch?v=XIYag5MWhPU
https://www.youtube.com/watch?v=dLZqiUAsmvg
https://www.npca.org/articles/2779-the-milestone-for-public-lands-you-ve-never-heard-of-and-why-it-matters
https://www.youtube.com/watch?v=ObabZdcEXh4
https://www.youtube.com/watch?v=qYgZ1Pxw6aI
https://www.ted.com/talks/lindsey_schneider_whose_land_are_you_on_what_to_know_about_the_indigenous_land_back_movement?language=en
https://landback.org/manifesto/
https://www.theatlantic.com/podcasts/archive/2022/04/us-national-parks-native-american-tribes/629552/


Project demonstrated
excellent understanding of

the research topic and
expertly incorporated

evidence

Once students have selected topics, they will begin their research.  The resources listed in the Featured
Sources above are what we recommend.  However, feel free to bring in other sources to supplement.  They
will take notes while researching using Part A - Looking Forward in the Student Materials.  

Teacher Tip:  If possible, these resources should be assigned via an online learning platform so students have
as much autonomy in researching as possible.  

Then, they can complete Part B - Action!  Based on your judgement, this can be done by themselves, with
their research groups, or with a partner you assign.

Student projects may include (but not limited to): 
Podcast
Artwork
Public panel to educate the community
Video
Digital presentation
School newspaper article 

Purpose and audience must be considered:
Informing:

For example, your school newspaper or channel, or a panel for the larger community would be an
audience for informing the public

Advocating For OR Voicing Support:
Letter to congressman/woman advocating and/or asking about a local Native issue (water rights
Native Nations in Colorado, more Native involvement in managing National Parks in Colorado)
Letter/video to Native politician voicing support for a local issue they are working on (Bears Ears for
example)

43

Lesson 13:
Reclamation

Shining a Light Supporting Question 4: 
Knowing This Truth, How Can the U.S.
Government Support Native Nations to
Reclaim What Was Lost?

A final project can look many ways.  This might depend on time given, ability to collaborate with the
community, or support from the community.  Aim high!  Aim deep.  Here are the levels of end product:

Teacher Reflection on Product

Project was shared with
the class

Project was shared with
our school community

Project was shared
outside of our school

walls

Developing
Product

Proficient
Product

Advanced
Product

Project demonstrated limited
understanding of the

research topic, including
little to no evidence

Project demonstrated good
understanding of the

research topic with several
pieces of evidence

Project had little to no
connection to the big ideas

from the unit

Project had good
connections to the big

ideas from the unit

Project expertly
incorporated the big ideas

from the unit
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Shining a Light Supporting Question 4: 
Knowing This Truth, How Can the U.S.
Government Support Native Nations to
Reclaim What Was Lost?

Which of the three topics did you research? ________________________________________________________________________  

Use the following note catcher to organize main ideas of your research.  Your notes will be used to design a
poster to teach your peers about your topic.  

Part A - Looking Forward 
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Shining a Light Supporting Question 4: 
Knowing This Truth, How Can the U.S.
Government Support Native Nations to
Reclaim What Was Lost?

Now that you’ve learned more about your topic, what project might you choose to pursue?  Consider the
ways in which your project could have impact on the following three groups.  Is there a way to share what
you’ve learned?

Part B -   

Community

Self

Our Class



Project Proposal

The People of the Sacred Land developed the
Truth, Restoration, and Education Commission
(TREC) in 2022.  We are working to examine the
true history of Colorado and what led to the
genocide of Indigenous Peoples in Colorado. 

This work is multi-faceted.  One aspect is the
education of youth as to the Truth of what
happened to Native People and this land,
specifically here in Colorado.  

Our hope is that by educating youth with the
Truth, we can begin the process of restoration.  

Learn more about our organization here.
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About Us

https://peopleofthesacredland.org/

